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Etymology of the term Fair Play
The etymology of the English term Fair Play  and its connotational

content meaning just, decent – or fair game, fair behaviour, noticeably
synthesises the aforementioned philosophical aspect of the game ratio
of social events and cultural as well as historical context of the origina-
tion and usage of the term. The semantic concept of the term Fair Play
presents an evaluating referent of moral, thus ethically accepted behav-
iour in the spheres of social life, whose core develops from the game
realisations of life . The requirement to ethically accept the game forms
is significantly emphasised, especially in the sphere of politics, com-
merce, sport – areas, where agonal and non-agonal game elements are
transformed (competing, contesting, coincidence, feinting, emotional
euphoria).

The origin and historical background of the term Fair Play 
The first historical evidence identifying the usage of the term Fair

Play  in England comes from the Book of Sermons from the second half
of the 12th century, where its use expresses the impartial attitude of
man – not influenced by outer factors. The incidence of the term Fair
Play in the 15th century was supported by its use in English medieval
poetry and preserved rules forming the basis of the knight tournaments.
In the 16th century the use of Fair Play was also documented in the his-
torical drama by W. Shakespeare, which, according to S. Loland, points
out the probable passage of the term Fair Play into everyday language.
The 17th and 18th century brought with them the formation of modern
sport, which was confronted with the ethical norm of Fair Play present-
ing a specific cultural and social tradition and value norms of middle and
upper classes – gentlemen. Within the process of forming the young gen-
tlemen, the tradition of boarding schools played an important role at
colleges and universities (Oxford, Cambridge, Harrow, Eton, Rugby),
where amateur sport stressing the principles of Fair Play was a funda-
mental part of the educational process. Loland within this context adds:
"Practicing 'Fair Play' was regarded more as a personal virtue than a for-
mal norm of rule-adherence. Competitors should aspire to follow 'the
spirit of the rules', not just the letter, and play with style."  The
Gentlemen's university sport modified the ancient character of agonal
contest into the form of sporting contest, which accepted competitive-
ness and the desire to win, however, not at all costs. In accordance with
this definition, Fair Play as the ethical norm of university sport, has
become a symbol forming the ideal sportsman – "the gentleman ama-
teur" whose status was presented by identification and the transfer of
socially accepted norms and traditions. In the 19th century, through infil-
tration of ethical norms of the university, gentleman sport gains an axi-
ological basis for its own establishment within the accepted cultural phe-
nomena of the period. In this context Jirásek points out the meaning of
the term Fair Play , which thoroughly synthesises historical ethical values
(from Greek antiquity, the Christian and chivalrous Middle Ages through
to the modern tradition of British gentlemen) with this facticity enforc-
ing its universal terminological application in the plurality spectrum of
cultures. 

Fair Play as an ethical foundation of 
Coubertin's concept of “Olympism”
The philosophical basis through the Fair Play principle presented a

vitalising factor for the onticizing sphere of Coubertin's Olympic move-
ment, whose worldwide acceptance would not have been possible if not
for involving the universally functional (addressing) ethical principle.
Coubertin considerably accentuated the educational function of modern
sport and Olympism, which follows the Fair Play principle intentionally,
functioning in mutually pre-determined relations among the education-
al process, sport and Olympism. This premise is supported by the terms,
which Coubertin used for naming his philosophical and pedagogical con-
cepts in the form of Olympic pedagogy, Sports pedagogy and Olympic
education, which he replaced with a uniform term "Olympism" in 1912.
The historical tradition of ancient and modern Olympic Games synthesis-
es the philosophical and axiological basis, within which Fair Play presents
a referent that actualises the values of anticient agonistics. Adherence to
rules and laws in the sphere of leading an agonal battle, from Greek
nomos, indirectly influenced the social as well as the personal sphere of
life realisation. The understanding of and obedience to the laws was
related to the kalokagathic attitude of life towards the realisation of the
harmonious state, from Greek areté, which represented the virtue of liv-
ing a good, satisfying and valuable life of a free citizen (currently under-
stood as the required quality of life). In this manner, the ancient agonis-
tic spirit helped to define the European social norms. Modern sport
through the ethical attribute of Fair Play revitalised the original Greek
idea, emphasising life's full of virtue as a condition for living a valuable,
authentic life within the existential and ethical framework. In the
hermeneutic clarification of the Fair Play phenomenon, we may identify
its fundamental relevance for the sphere of contemporary sport, which
operates through the same historical participation on the same principle
as the Greek areté that from the philosophical point of view represent-
ed potentiality for the full development of the ontological essence of
man. The fact that the ethical principle of Fair Play is intentionally direct-
ed towards the ethical essences causes it to transcend out of the sphere
of its original role just as behavioural norms of sportsmen at the sport-
ing sites during competitions and especially thanks to the philosophy of
Olympism affects the whole field of modern physical culture. With its

ontic nature Fair Play is able to alter and influence the axiological struc-
ture of a sportsperson's personality resulting in the natural transfer of
values between the sphere of sport and the spheres of social life. The
aforementioned ethical principle is reported in the studies of Oborny:
"Principle of Fair Play dependent on the rate of its adherence is also
nowadays one of the decisive factors of leaning the consequences of
sport to the positive side of its ambivalence." 

Fair Play as a phenomenon of contemporary sport
One of the specific dimensions of the Fair Play phenomenon is pre-

sented by functionality and the active nature of this ethical norm, which
in the universal communication environment of sports competition
uncovers and aims towards the meta-norms – archetypal ethical and axi-
ological structures of human existence. Particularly this philosophical
dimension of Fair Play in the sphere of globally acting phenomena,
which sport has become in the course of the 20th century, claims to func-
tion as an ethical activator producing a change in the structure of the
value spectrum of human being. In these terms, we encounter the
opportunities of contemporary sport, especially in the form of the
Olympic and Paralympic Movement representing subsystems of physical
culture with a unique educational aspect. Within this context, Hogenová
emphasises: "Fair Play is what brings the value of humanity into sport.
[...] The idea of humanity is against any act of selfishness due to its gen-
eral validity."  In the following context it is interesting to point out the
effect of ethical aspects of Asian sports, which from the axiological point
of view present a compact system, or rather a system of global transat-
lantic physical culture.  The chivalry code of the samurai – Bushido, taois-
tic ethical principle – Tai-chi applied in various combat sports, or bud-
dhist – Zen, are based on ethical norms of self-discipline, self-education
and respect for the opponent, which similarly, as in the case of ancient
Greek and medieval chivalrous traditions in Europe, accumulate the orig-
inal relevant principles of cultural norms and values. The semantic reduc-
tion of the ethical principle of Fair Play was caused through its function-
al interpretation by the Victorian education system, within which Fair
Play became an instrumental and educational tool forming the value
spectrum in the elite of educated gentlemen, who were instructed to
take the leading positions in the social hierarchy system. Fair Play,
through its functional application, was evidently losing the meaning of
the philosophical intendant at the philosophical and anthropological
level, which orients man in the sphere of his inner axiological spectrum.
Fair Play acquired a semantic form of behavioural correcting factors
directed outwards – towards other people and the environment. Despite
the aforementioned semantic negativity. the meaning of Fair Play may
be found in its intentional aspect. Intentionality and its revelation (evi-
dence) is magnified by the structured sphere of sport, which is charac-
teristic of universal situational and communication pre-understanding
(by defined space and the situational objective of sporting activity) and
is directed towards the ethical and ontological essence of human exis-
tence. Within the archetypal bipolar relations such as: the good – the
evil, close – far, love – hate, sureness – threat, emerge structures of mutu-
ally related tolerance connections, which define the sphere of accepted
ethical norms. The reported mechanism is applied at the origination and
formation of all ethical concepts that function as a part of norms of tol-
erated behaviour in case of both religious and socio-political systems. 

Modern sport, especially in the form of Olympic sport, has become an
accepted cultural and social phenomenon, which at the ontical level of
incidence followed from the aspect of historicity the basis of the original
Greek cultural-philosophical tradition.  The ethical principle of Fair Play
and its philosophical accession in the educational process, saturates the
basis of contemporary sport by using the axiological qualities which
transform the original forms of personal qualities of developed human
existence such as: belief in one's own abilities and loyalty, competitive-
ness and sympathy, honesty and solidarity, in which we find historically
indubitable positive values of man. Understanding these connections
enables us to access the types of statements differently, through which
we discuss contemporary sport as a generally decadent phenomenon,
commercial activity, virtual and marketing product of mass media. Sport
through uncovering the philosophical dimension of the Fair Play princi-
ple is at present becoming one of the most interesting and effective edu-
cational concepts. Within the aforementioned semantic framework,
?ukowska thematises: "It is rarely the case that what we attempt to
define at the highest position in the educational rankings is accepted
also by selected consumers."  This principle basis of Fair Play forms the
basis of unique possibilities for globally accepted sports and Olympic
education. 

Fair Play - educational context and ethical pluralism 
The philosophical platform of Fair Play presented an inspiring impulse

for the Code of Sports Ethics  and European Sports Charter  enacted by
the Council of Europe in 1992, which defines Fair Play not only as behav-
iour, but especially as a way of thinking that determines the participants
in the sports sphere to a larger extent. Similarly, the Olympic Charter
contains ethical norms of Fair Play in a section of its basic principles, from
which the philosophical principles of Olympism, such as adherence to the
rules of the game and competition, friendly behaviour and respect for
rivals, elimination of cheating and violence in the form of inequality of
conditions, use of prohibited substances, etc. were derived. The real
threat to the effective educational use and strengthening of social
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acceptance of the Fair Play ethical principle,  is presented by current and significant-
ly relativising ethical concepts on the philosophical basis of pragmatism and utilitari-
anism, which are derived from and thematise the value aspect always in the context
of a particular situation and its relevance for the interested individual. The relevance
of uncovering the philosophical dimension of Fair Play points out the deeper causes
and relations of unethical behaviour in sport. An effective correction and removal of
misunderstandings within the ethical issues may be eliminated by solving the philo-
sophical essence of ethical principles. 

"According to the dictionary, 'fair' has its origin in the old English foeger and can
mean among other things (1) 'attractive', 'beautiful', (2) 'unblemished', 'clean', (3)
'blond' (as in fair hair), (4) 'clear and sunny', (5) 'easy to read' (a fair hand), (6) 'just
and honest', and (7) 'according to the rule'. The understanding of 'fair play' as certain
attitudes or virtues (as expressed in the English ideal of the gentleman amateur) can
be derived from interpretations (1) and (2)." Loland, p. 13.

The problem within this framework is thematized for instance by: J. Huizinga,
1990; R. Caillois, 1998; E. Fink, 1992.

"Fair" has been used in English to define what is 'impartial' and 'just' in books of
homilies dating from 1175. The expression 'fayre game' is found in English poetry
from the fifteenth century and 'foul play' in tournament rules from 1467. [...]
Shakespeare used ‘fair play’ in his historical drama The Life and Death of King John,
written in the last decade of the sixteenth century (Wischmann 1962; Liponski 1988).
We can assume that the oral tradition started earlier." Loland, p. 12.

Loland., p. 13.
"The meaning of fair play is quite problematic to define in any other language but

English (therefore, we use generally understood untranslated English term)." Jirásek,
p. 257.

"The concept differs from the antique model, from which the name was derived.
The sportspersons in classical Greece did not know the term fair play, internationali-
ty was an unknown term and the sportspersons did not adhere to the notion of par-
ticipation, but thrived to win. To win in Olympia was by far the greatest luck, on the
other hand, the one who lost was laughed at and mocked, condemned and often did
not dare to return back home." Dovalil, p. 24. 

Oborny, p. 108.
Hogenová, p. 19.
"The effort of sports theoreticians and philosophers to demonstrate the axiology

of particular forms of sports activity do not change the fact of the decadence of
chivalrous ideas and sale of honesty. 'The chivalrous spirit' remained only in the mar-
tial arts, which have yet to become typical combat sports and preserve their own
moral codes. [...] Japanese budo presents an alternative to the functioning physical
culture and sport" Cynarski/Obodynski, p. 2.

"Relevant historical phenomena such as Olympic Games and in the revitalized form

modern Olympic Games, originated and have survived due to the fact that they pre-
sent fusion of objective and subjective semantic structures." Junger/Nemec, p. 94.

Zukowska, p. 45.
Code of Sports Ethics – Council of Europe. [online]. [cited 28.10.2010]. 
Reference: http://www.radaeuropy.sk/?1683/
European Sports Charter – Council of Europe. [online]. [cited 28.10.2010]. 
Reference: http://www.radaeuropy.sk/?1693/
Olympic Charter – Slovak Olympic Committee. [online]. [cited 28.10.2010].
Reference: http://www.soa-olympic.sk/index.php?style=green&id=.sk&smer=charta
"If there exists such a basic form of ethics, then in its light it is possible to conduct

historical reconstruction of human situation and it is not irrelevant for closer deter-
mination of our ethical bonds at all. On the contrary, only such a reconstruction,
which would have to be hermeneutic as well as critical, may then by creating of a con-
sensus between the participants lead to concrete and situation-related norms. It is
necessary to note that the variability of historically and socio-culturally spreadable
conditions of behaviour is not an argument for ethical relativism at all. [...] On the
other hand there is an argument that the variance of individual norms related to the
situation may be basically fused with the supposition of the basic ethical norm [...]."
Apel, p. 250.
----------------------------------------------------------------------------------------------------------------------------
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1. Olympic Education as the Centre of the Olympic Idea
Olympism and the Olympic Idea cannot be understood without their educa-

tional aims and values. They are indeed an educational concept. Coubertin
himself often stresses this point, saying that the Olympic Games, once in four
years, are just a solemn occasion to show this educational basis and to remind
the world of the fundamental and everlasting aims of the Olympic Idea which
"needs permanent factories".  Among others, the activities of the International
Olympic Academy, the National Olympic Academies and the European Fair Play
Movement, of P. E. lessons and sports events in schools and sports clubs are
such factories. Olympic education is the didactical concept to make the Olympic
pedagogy come true.  

If we ask now what these educational aims really are, we are confronted
with the fact that Olympic education can obviously he described only as a mul-
tiform concept of ethical values and honourable character traits, exactly
according to the Olympic Idea, on which it is dependent. I'm of the impression
that since the thorough studies by the German philosopher and Olympic
Champion Hans Lenk on the aims and values of Olympism,  the range of
Olympic values has steadily expanded, has become more and more differenti-
ated and orientated towards modern educa¬tional and moral demands. In the
words of the late Dean of the International Olympic Academy, Otto Szymiczek,
this spectrum is described as follows:

"Olympism, a major and powerful social phenomenon of our era, embraces
world society without any discrimination, cultivates the spirit of mutual recog-
nition, cooperation and friendship among peoples, sincere understanding,
recognises honest and fair competition on equal terms and sets a specific and
tangible example to those who compete with one another in other fields of
social activity. Olympism recognises and extols individual effort and accepts no
discrimination among nations, races, political systems, classes etc." 

You can find lots of similar examples for such a definition throughout
Olympic literature, even up to our days. Though they are quite correct and
apply to a widely accepted understanding of Olympism, they lead to the
assumption that there is no human value, no educational aim that is not part
of the Olympic Idea and not comprised by Olympic pedagogy. It is because of
this background that the ambiguity and the wide range of meaning of the
Olympic Idea, resp. Olympic education, have been stated as its strong point as
well as its weak point.  Coubertin knew about this dilemma, and his under-
standing of the Olympic Idea was to some extent the origin of the problem
itself: "Olympism is not a system; it is a state of mind. The most diversive edu-
cational forms may be penetrated by it, and no one race or epoch can claim an
exclusive monopoly of it." 

Faced with this fact, one must be thankful for attempts to conden¬se and
restrain the variety of manifold Olympic values. In Germany, Ommo Grupe was
the first to have made such efforts since the 1980s. He reduces Olympism to the
following five basic principles that already have the status of a standard-quo-
tation in the discussion on Olympic education, and they are - consequently -
educational:

(1) the principle of the harmony of body and soul that aims at the harmo-
nious education of the whole person, repelling above all a one-sided physical
orientation,

(2) the idea of self-development and self-perfection through high-¬level per-

formance, thus striving for character formation, a path for a better self,
(3) the idea of amateurism, which he interprets as a form of self-discipline,

an appeal for "sporting conscience", preventing the athlete from "the obses-
sion to win", from "becoming a circus-gladiator",

(4) the voluntary commitment to rules and ethical principles, the acceptance
of fair play and "the renunciation of unjustified advantages". 

Norbert Müller has added a sixth point to this list by which he wanted to
stress the equality of all national sports and the acceptance of the sports of
minorities. 

This boundlessness of the Olympic values shows the problematic nature of
the Olympic Idea. On the one hand, there is the danger that any educational
values, wherever their cultural origin throughout the world may be, will rapid-
ly be absorbed by Olympic pedagogy, and perhaps may be deprived of its spe-
cific meaning. On the other hand, the Olympic Idea, because of its all-encom-
passing character, is forced to adjust itself to the shifting scene of human val-
ues, thus becoming ever more abstract. As a result, the Olympic Idea possibly
tends to formulate universal generalities, educational commonplaces, and it
would be ever increasingly difficult to tell the difference between the aims of
Olympic education and those of good physical education in general.

It is up to the Olympic philosophers to find out whether this situation must
be considered as the strength of the Olympic Idea or as its crucial point. The
educationalist's problem is that due to the vagueness of the Olympic Idea, this
educational concept is difficult to handle, to make it come true in a more or
less concrete way of plastic and vivid experience. In Germany, the latest effort
to show practical ways to Olympic value education has been made by Roland
Naul. He developed a didactic matrix by which he tried to integrate the main
concepts of Olympic education. The one branch of this matrix shows “four sub-
ject areas: Olympic learning as sporting ability, Olympic learning as social
behaviour, Olympic learning as moral behaviour and Olympic learning as
knowledge about Olympia and its pedagogical concerns”, the other one faces
these aspects with three “development tasks” (disposals, actions, orientations).
The twelve criteria of the matrix provide an orientation for the planning of
Olympic value education.

2. Striving for Personal Excellence as the Centre of Olympic Education
For my part, I have been focussing my work in this area on the question of

whether there is a central point in the Olympic Idea, constituting it more than
other aims and values do, so to speak a central value that vitalises the others
while being practised.  This would be of some importance especially for P.E. at
schools, where, simply for lack of time, we are forced to achieve a good bal-
ance between all the other aims of this subject and the particular demands of
Olympic education.

For me the centre of Olympic education is the belief that everyone is oblig-
ed to develop his or her abilities as far and as perfectly as possible. Here, we
are confronted with the task of striving for our human perfection, to show
what one can achieve by the means that are given to each of us as a unique
human being. Of course, this is a never ending process and it has to be mea-
sured primarily on individual terms. As Olympic education is concerned with
the physical part of the individual in order to develop from here the whole per-
son, it is the striving for better physical condition, for better athletic achieve-
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ments where this educational concept sets in.
Such a position isn't original at all. It has been closely connected with the Olympic Idea since

Coubertin's days. But to apply such an understanding of the Olympic education in P.E. at
schools is neither self-evident, nor generally accepted. It seems to me that it is even becoming
less important today within the range of physical educational aims. A position like that refers
to the character forming values of persistent physical exercise, of training and competition.
But many teachers and experts nowadays claim that it is just this concept of performance sport
that leads to egoism, aggression, selfishness, unfairness or questionable rivalry. In contrast to
this, P.E. at schools should better concentrate on leisure-sports and wellness, thereby stressing
compensation and communica¬tion. Such a P.E. concept supports the spontaneous and varied
physical activity as the basis of movement education. It works with the argument of fun,
entertainment, distraction or compensation. Olympic education, however, as I see it, means
concentrati¬on, intensity, perseverance in physical exercise. That's the germ of it. The aspect
of competition against others is not a conditio sine qua non, though it is predominant in the
Olympic Games, the stage where the Olympic Idea is celebrated. The individual physical skills
and status have to be proved in a test-situation without opponents, the effort to do your jog-
ging three times a week etc., situations that provide physical and mental challenges, so to
speak a competition against oneself. It is for this core point that Naul described my position
in Olympic education as “physical-achievement-oriented”;  but he also describes the other
components in my concept (fair play and mutual respect), which I will be dealing with below.

The Olympic Charter emphasises the importance of this position in its Fundamental
Principles: "Olympism seeks to create a way of life based on the joy in effort …" , this is the
first criterion to be mentioned. The joy that one finds after persistent and systematic efforts
is meant here. This concept sees its educational gains in striving for athletic achievements of
a personal high level. It wants to make people give their best, not being content with aver-
age performance, achieved without any notable effort or even by chance. Such a process
reaches far beyond the pure athletic results. It is constant work on one's own personality. In
overcoming difficulties, in developing the strengths that are given to us, we can learn that suc-
cess and self-perfection depend on our own will and perseverance. This is the deeper sense of
the Olympic motto "citius - altius - fortius", and it is for this reason that the aim of Olympic
education is not, as we all know, to be the winner in a contest but to compete well, i.e. to
take part in a process perfecting the individual.

Coubertin described this striving for the excellent development of the self as the human "cult
of effort", the "love of excess", which for him means a part of human nature.  But at the same
time he confronted this drive of human nature with "the cult of harmony", "the love of mod-
eration", "the cult of eurhythmy".  For Coubertin Olympic pedagogy "is borne of the twofold
cult of effort and eurythmy" [...] these two elements [...] which though of contrasting aspect
are yet the root of all true manhood".  And of womanhood as well, I would like to add. 

Olympic education is not merely interested in physical achieve¬ments of a personal remark-
able degree of excellence. While continuously striving for better physical results the other con-
stitu¬ent human abilities, the socially affective as well as the ratio¬nally cognitive ones are
brought forward. One has to show strength of will to overcome the many threatening obsta-
cles, setbacks, frustrations, diminishing motivations, listless moods, poor relationships with
one's fellow sportsmen. Just as much, mental strength is called for while improving physical
abilities: the search for better training methods, analysing mistakes and abolishing them, the
necessary coordination of the sporting interests with all the other tasks of life, awareness of
medical risks and so on.

The social dimension of Olympic education is based upon fair play, chivalry and honesty.
Following the written and unwritten rules of sports in a voluntary commitment is a good
description of what is meant here. As someone who knows about the hard work of training
the athlete appreciates the performance of his fellow competitors, be their results higher or 

lower than his own. He should know that there are things in life that are more important
than countable victories or mere records, and that these are of no real value, if they are won
dishonestly. The real sportsman should know about the transience and evanescence of win-
ning. Sportsmen have close ties through their common work that makes them symbols of the
human urge to set oneself the highest possible standards. To estimate the rival as my fellow-
sportsman, to enjoy the love of physical striving that one has in common, ennobles one's own
performance and leads to closer human bonds. Here we see that Olympic education is not an
individual concept, focussing on the athlete's personality. Moreover competitive sport is "an
example of how to overcome individualism for the sake of establishing, through [...] athletic
exploit, partnership, cooperative social growth and cooperation in all realms of life". 

3. Fair play and the Striving for Excellence as Twin-Principles
Coubertin's "cult of effort" is controlled and balanced by the "love of moderation" that

consists of such points as I have just been mentioning. For me, fair play symbolises what "the
cult of harmony", the "cult of moderation" really means. Therefore the striving for excellence
and the striving for fair play are the twin-principles of Olympic education. The learning of real
fair behaviour is closely bound to physical performance on a personal degree of some impor-
tance and to its proof of worth in competitive situations.

These twin-principles are constantly at work in sport. The handling of the one has its effects
on the level of the other. They are dependent on each other, be it a congruent or incongru-
ent manner. Therefore, the idea and practice of sport is an educational model centred around
the idea of effort and fairness sticking to the rules and to what they stand for in the name of
what is fair, morally relevant and character forming. It is easy to see, I believe, that Olympic
values such as fair play and mutual respect can be expe¬rienced and understood the better
the higher the level of effort in competitive or other situations of physical exertion is.

Keeping the balance between Coubertin´s "cult of effort" and the "cult of moderation"
becomes more difficult and more fruitful, if we compete on a high individual level. Acting in
a fair manner will probably be learnt better when fair play is at stake. In Lamartine Da Costa’s
understanding of Coubertin’s pedagogy “the equilibrium of man”,  dependent on both phys-
ical and fair play efforts in sport, is central, too. In his younger publications on Olympic edu-
cation Ommo Grupe ever increasingly stresses the striving for personally remarkable results in
sport as the important element in Olympic education. 

In recent years, the number of those sports pedagogues has increased who are of the opin-
ion that fair play can only be achieved through cooperative games, which no longer follow
the game concept of competition, for this cannot be accepted as being educational in a pos-
itive sense. On the one hand, the so called play-movement has developed this tendency
against athletic and game contests. On the other hand, the remarkably increasing amount of
unfair behaviour in the sport of children and young adults has promoted this change. Playing
and competing against each another leads to unfair behaviour because of the special struc-
ture of these games. The only way out, for this position, is to avoid such games and to prac-
tise the so called "games without tears" or "games without winners". These new games want
to emphasise the experience of cooperation and commu¬nication pretending to promote real
and lasting fair play.

Competitive sport is a system that is governed by rules, written and unwritten, that must be
deliberately and willingly agreed to when taking part in it. If someone breaks the rules, it can
seriously be doubted whether what has been done, or what remains, is still sport. Such a com-
petitor leaves the rule-governed practice of sport and contest and consequently denies the
social conventions and codes of behaviour that are known as being typical of partners and

opponents in sport. Therefore I don't agree with the view that competition is, because of its
mere structure, immoral.

In the Olympic educational concept, as I see it, competition is seen as a pre-condition of self-
perfection and character forming. By the above mentioned twin-principles there is an oppor-
tunity offered to avoid effects that undermine the intended personal growth and social rela-
tionship of a "good sportsman". For me, Olympic education is an appeal to intensify a dimen-
sion that has been more and more neglected in modern P.E. concepts over the last fifteen
years: the experience of a satisfactory athletic perfor¬mance, challenge, competition and fair
play - for the sake of a personal development that is based upon individual and social capa-
bili¬ties.

We all know that this understanding of the Olympic Idea and its pedagogy demands a great
deal and is an educational ideal. It is the nature of educational visions to serve as mirrors for
the required behaviour. Violation and malpractice cannot annul them. Should we stop teach-
ing our children not to lie, because they will come across liars every day? Should we stop work-
ing for democracy, because many people, even the democrats, often show non-democratic
behaviour? It is not only the athlete’s fault or his or her weak character that compromises the
ideal, but – the higher the level of competitive and professional sport – the stronger the con-
ditions of the system work against it and the top-athlete is in an existential dilemma. But nev-
ertheless, there are those “great moments” even on the Olympic stage, which show fair play
and mutual understanding despite all obstacles. We as educationalists have to start from the
bottom, that means starting to work for the Olympic ideals with our children and students at
schools and sports clubs. 

4. Methods of Fair Play Education
As in moral education in general, the development of ethically based fair behaviour in sport

cannot be managed according to some fixed and rather simple rules undoubtedly crowned with
success. The bringing about of moral growth in and through physical educa¬tion, sports instruc-
tion and training cannot be planned in a straight manner. We can help to cultivate the pupils'
moral judgement so that they may willingly act upon it. We can best initiate such a disposition
by often clarifying, discussing and analysing fair play as a human value and quality on the one
hand, and, on the other hand, by supporting this rational approach through emotional experi-
ences in situations of practical action, so that the young people are personally affected.

4. 1 Talking and Discussion
As the development of a moral consciousness is the cardinal point of this educational task,

the pupils must be drawn into discussi¬ons and clarifying talks on fair play problems. The
lessons offer lots of appropriate opportunities for that:

(1) a player of the opposing team has been stopped against the rules,
(2) a member of one's own or opposing team is being blamed for an unsuccessful act and

heavily insulted during or after the match,
(3) the good performance of one's own is provocatively cheered, the successful performance

of an opponent is met with disregard, an unsuccessful one with mockery,
(4) when the team is lined up some pupils - without compromise - demand to be elected for

the better team.
The lessons should often be interrupted in order to discuss actual experiences like that

under the aspect of fair or unfair behaviour. One possibility is that the teacher interrupts the
game or exercise giving reasons for this and telling the pupils his view about what has hap-
pened. Then the teacher judges the misbehaviour and finishes his short comment by stressing
the sense of fair play in general. Here, the teacher should avoid blaming the players in ques-
tion in person, because they might feel humiliated in front of their friends. It will perhaps be
more efficient, if the teacher, after having interrupted the game, asks the class to discuss the
act of unfairness.

Though this will cost a bit more time, there are two advantages. Firstly, teachers are in per-
manent danger of wearing out in time as an "institution" of admonishing and chiding.
Secondly, a discussion among young people of the same age is often extremely frank and con-
troversial and makes the participants more embarrassed than when the teacher gives his opin-
ion. It will often be necessary at the end of a discussion for the teacher to give his view, so that
deeper fair play arguments are given at hand to make up their minds. As a variation to this
method the teacher may ask a pupil to interrupt the lesson or game and to comment on the
noticed unfair behaviour. Moreover, someone may be asked to be the fair play observer of the
team or class and to give his or her report and improving tips after a fixed period of time.

It is easy to see that such fair play talks are limited in time, insofar as the lessons mustn't be
interrupted too often. On the one hand, the other aims and educational objectives of P.E.

would be cut too short and the fair play theme would become boring for the students, who
lose attention and earnestness.

The hitherto mentioned methods of discussion are a means of responding to situations of
unfairness. It is of similar importance, however, to plan talks on fair play in advance and inde-
pendently of possible events in a certain lesson. The teacher decides to have a fair play talk
once a month. He chooses the topic in cooperation with his students, and they begin to pre-
pare the planned talk that may be on the origin, the meaning or certain problems of fair play.
Such talks can also be used to discuss in class spectacular events of fair or unfair behaviour that
are dealt with in the public media. Units like this should not exceed ten minutes and are best
placed at the beginning of a lesson. If a teacher doesn't plan to have such discussions within
definite periods of time he or she runs the risk of forgetting about this educational task at all.
As these talks and reports mostly deal with basic information or general fair play questions or
with other people's unfair acts, the teacher must steadily draw the attention back to one's
own behaviour concerning fair ¬play. Otherwise these talks will be seen by the youngsters as
being of a remote topic they are not confronted with.

4. 2 Empathy and Sympathetic Feeling
The development of moral behaviour largely depends on clearly and consciously perceived

ethical principles. That does not mean that moral and fair behaviour can only be  practised
after having reached an elaborate idea of it. For sure, there are people acting in a fair way in
everyday life who can't or don't reflect on their guiding values as such. But if you start inten-
tional education in this domain and even try to form a curriculum, then a cognitive concern
and penetration on the part of the students is indispensable. The described measures of talk-
ing and discus¬sing that stand for lots of similar ones are thought of as serving this purpose.
In order to practise the values that we dispose of mentally we must also agree to them from
a strong emotional basis. 

Empathy training is the best known method here. It affords to project oneself into anoth-
er person in order to understand this person's feelings. Appropriate situations are described
or photos shown to the pupils that arouse sympathetic feeling for the person in question:

- How would you feel, if your opponent makes fun of you because of an unsuccessful shot?
- How would you feel, if you were the attacked referee in the picture?
The students answer the questions honestly and then - together with the teacher or class-

mates - try to find ways of changing the situation and of making it more tolerable for the per-
son who one has felt with. We must enable our students to see that the feelings of their part-
ners in sport count as much as their own. After the cognitive capacity, or along with it, the
affective dimension has to support this process of education. In a deliberate and intentional
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act of will young people must show that they are not only concerned with moral judgement
and that they can discuss eloquently on it, but that they want to behave according to the
accepted values.

As my remarks may have shown, fair play education tends to refer to cases of unfairness as
examples to start with. Though it is very important to discuss those cases vividly and being
affected by them, we must not forget to use examples of successful fair play as often as pos-
sible. By doing so not only the effect of compromising can be avoided, but, what is more, a
better atmosphere of learning will be established.

4. 3 Fair Play Games and Rules
I now want to leave those methods primarily based on thinking, discussing and sympathet-

ic feeling and talk of those which refer to concrete motor experiences. Here I chose two exam-
ples that are known from the measures of social learning in P.E.

The Swiss association for P.E. at schools has published an interesting collection of so-called
fair play games.  These games are subdivided into those that follow the ideas of "with one
another - for one another" and into others that are characterised by "with one another -
against one another". The so-called confidence games belong to the first group. A pupil with
blindfolded eyes is being led by his partner through an obstacle course in the gym. The fair
play aspect of this game is seen in the responsibility on the side of the leading person, and in
the confidence on the side of the "blind" person.

The catching-games are typical of the "with one another - against one another" concept.
What one has to learn here concerning fair play is i.e. to avoid bumping into one another
while running around, to apologise, if such a misfortune has happened, and to help the other
one get up again after falling down. Not to run after one who is obviously weaker in running
and to be considera¬te to team mates who can't run as fast as the rest of the team are other
aspects of fair play learning by these games.

Fair play games of this kind want to reduce the competitive character in order to achieve
play experiences pleasing to as much of the players as possible. The experiences made here
may be of a lower importance for the necessary fair play competence afforded in games of a
higher competitive level. But if the importance of these fair play-games is based upon the the-
sis that only those who have learnt to cooperate will afterwards better be able to compete in
a fair manner, then they may be of a remarkable importance for fair play requirements in con-
tests of a higher level.

The second example deals with the learning and setting of rules. Pupils play a certain game
or cooperate in other kinds of move¬ment or given rules. Afterwards they speak about their
experiences with the rules, think about their sense and about the structure of the game they
are governing. Often pupils are reque¬sted to invent rules and new games.

The main aim of this measure is to change rules and set up rules so that the pupils will play
a game that is attractive for all participants.  On the one hand, the students realise that fol-
lowing the rules is an important aspect of fair play. On the other hand, they learn that rules
and games in sport are not irrevocable, they are made by people and can be changed. And
they get to know that even rules may be the reason for unfair behaviour as they do not always
establish equal chances. 

This method owes a great deal to the theories of Piaget and Kohlberg  concerning the
development of moral judgement, which as you certainly know - comes about in six steps, one
based upon the other. The consciousness of the rules and of what they mean is the ability to
improve one's judgement (Piaget) thus moving on to the steps of higher moral capability. One
has to proceed from the mere knowledge of the rules and from simply following them to a
behaviour according to the rules that is based on a good fair play-conscience.

Kähler found out that these chances to develop moral understanding are rather seldomly
used in P.E. in our schools. One reason for this is seen in the fact that the pupils are confront-
ed with rules as unquestionable norms. Therefore, the rules are followed mostly because of
threatening punishments and not because of a deeper insight into their meaning.

4.4 Teachers as Role Models of Fair Play and the Importance of Fair Atmosphere
Whether or not the values of the Olympic Idea, and especially fair play, are of some impor-

tance in P.E. depends on how sport - and especially competitive sport - is introduced and

taught to the children and young people. Here, it is up to the teachers to become role mod-
els of what is required by the pupils. The students must be able to learn from their teacher's
conduct what it means to act in a fair and honest way, and the teachers must be aware of
their role. It is impossible for them not to be a role model. To be impressed by a role model
will often be more fruit¬ful than a rational clearing up of the rules and values of sport. The
teacher, as an influential guardian of Olympic education, must encourage his pupils to prac-
tise fair play in sport and especially in sport as a context of endeavour.

The students must realise their every day life at school as being grounded on an atmosphere
of understanding and respect. Only if they feel accepted in both their strengths and their
weaknesses will they be emotionally open to learn about values. In this respect it is one of the
advantages of the subject P.E. resp. sport to appreciate above all the students’ individual
development and their strenuous efforts. Here the evaluation of performance, the measuring
of skills and the giving of marks can be handled more relatively to the pupils’ individual con-
ditions and gifts than other subjects can afford. In P.E. a poorer result is not automatically a
minor performance. A student who gives his or her best is a good sportsman or sportswoman
and has to be accepted with respect in class. Such an atmosphere of fairness is not given for
granted; teachers and pupils must work to establish a just community in the sense of
Kohlberg.

-------------------------------------------------------------------------------------------------------------------------------
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Introduction
The connection between sports and the development of moral char-

acter reaches back at least as far as the philosophical writings of Plato,
but recently we experience a big increase in attention for sports ethics.
This results in books, articles in newspapers, magazines and journals,
conferences, codes of ethics and campaigns for athletes, coaches, par-
ents, members of the board etc. 

In their overview of “Worldwide trends in youth sport” De Knop et al.
stress that norms and values of adults predominate which results in
youth sport becoming more serious and less playful: “Children are social-
ized into sports and thereby also into the value system of sport.”  There
is nothing wrong with the value system in sport as long as it is in har-
mony with the development of young people and thus youth-oriented
or child-friendly. 

According to Loland  Fair Play is the key concept in the ethics of com-
petition. Nevertheless this term has also a broader meaning. Besides for-
mal (”following the rules”) and informal aspects (“respect”), Fair Play
can be understood as an important pedagogical and didactical principle.
In our article we prefer the concept ethics because of the broad charac-
ter of our approach in youth sport with a wink at the daily ethical
approach of activities for children in society. This contribution focuses on
how sport ethics is cited in European Sports documents and more in par-
ticular how this is stressed and elaborated in Flemish youth sport policy.

European policy documents referring to ethics in (youth) sport
When we look at sport notes on European level, the conception

“integrity” plays a crucial role. The European Commission makes a dif-
ference between moral and physical integrity.  After two years of inten-
sive consultation with sport organisations (like the NOCs), sports federa-
tions, members and other stakeholders, the European Commission pub-
lished the “White Paper Sport” on the 11th of July 2007. Europe hereby
indicates the important role of sport in the daily life of the European cit-
izens. The White Paper contains strategic guidelines about the role of
sport in Europe and acknowledges the social and economic importance
of sport. This White Paper is the first big initiative for sport of the
European Commission and proposes some concrete actions with social
and economical aspects of sport involved, such as public health, educa-
tion, social integration, volunteer work, external relationships and sport
funding. On European level, the interest in integrity management in

sports is growing. 
We cite the following action, concerning the rights of the child in

sport:
“(43) The Commission will propose to Member States and sport organ-

isations to co-operate on the protection of the moral and physical
integrity of young people through the dissemination of information on
existing legislation, establishment of minimum standards and exchange
of best practices”. 

After a survey among individuals and organizations (EU-wide public
Online consultation, 2010), the following needs have been reported
(scores from -3 for “strongly disagree” up to 3 for “strongly agree”):

• support and promote the social and educational function of sport
(2.44 & 2.52),

• promote the ethical and social values of sport (2.46 & 2.48),
• contribute to the protection of minors in sport against exploitation

(2.35 & 2.35),
• encourage EU member states and sport organizations to improve

the quality of training for sports professionals who deal with children
and young people (2.23 & 2.27).

The EU sport forum reports the need of special attention to protect
the integrity of young athletes. It is the responsibility of different stake-
holders and people who have a good connection with young people to
be attentive. The mission of the EU is to support this behaviour, to pro-
mote prevention and to encourage awareness. According to McNamee
and Parry  one source of interest in the ethics of sport has been a degen-
eration of moral standards as noted in the actions of athletes, coaches
and other agents of sport practices. European and Flemish notes repro-
duce the fact that integrity in sport needs to be safeguarded, disregard-
ed age, level and so on. In youth sport, children have a special position,
dependent from the quality of organisations and guidance. This depen-
dence makes them vulnerable. The explicit wish of the European
Commission is more co-operation to spread information about legisla-
tion, minimum standardisation and good practices.

Flemish policy documents referring to ethics in (youth) sport
In the Flemish sport policy document (2004-2009) quality and integri-

ty were principal themes. The general mission of this Flemish sport mem-
orandum was:

“A Flemish (twofold) sport policy to, first, optimize the sport climate
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in Flanders and get as many people as possible to sport in high quality circumstances and,
second, to provide talented athletes with optimal development possibilities to achieve top
performances on European and world level, with an explicit safeguarding of the integrity.” 

We can find the concept “integrity” in one of the eight separate strategic goals: “the
safeguarding of integrity in sport at all levels”, with special attention for youth sport. The
emphasis on the quality in youth sport the minister points out in his policy note, has to do
with the notion of the important social role of youth sport in the sport sector on the one
hand and the necessity for a quality care instrument. On the other hand, there is the impact
of the Children’s Rights Commissionership and the Children’s Rights Coalition. The
Children’s Rights Commissionership insists to use the UN Declaration as a basis and inspira-
tion for an active and qualitative policy for children. The most urgent points of attention
are the following:

• a global child-friendly policy in which we take into account the children’s best interests
and

• possibilities of participation for youth.
Specific actions with reference to the sport context are mentioned in the Flemish Action

Plan, such as:
• lower the threshold of regular leisure opportunities for immigrant children;
• develop specific initiatives, projects and actions to safeguard the rights of children of

gypsies;
• increase the amount of playgrounds by unclosing urban infrastructure;
• stimulate the use and accessibility of school, sport and cultural infrastructure.
The search for decrees linked with youth sport and ethics is relevant in organised sport

at competitive and recreational level. 
The decree of sport federations of 2001 on the recognition and subsidization of sport

leagues and alliances was evaluated by Ernst and Young.  Following findings are relevant:
• Based on the data of the general working scan the “quality label for youth sport” is

rarely utilized.
• Only 30% of the competitive sports federations and 10% of the recreational federa-

tions lay claim to the sport clubs for a sport technical/didactical diploma among youth
coaches.

• The possibility to apply for the facultative assignment of youth sport (extra budget for
stimulating youth participation) is not popular among the federations. They make objec-
tions to the complex quantitative criteria that are used and would prefer a more lasting
effect with respect to past initiatives to integrate in their policy plan.

• A minority of sports federations (situation 2006) did sign the charter of Panathlon.
Some of them justify this by telling they have analogous formulation in their own regula-
tions of the federation concerning sound sport participation or because they work with
regulations sport clubs have to sign.

Based on the findings of the study by Ernst and Young, advices were given for the adjust-
ment of the decree on sports federations in Flanders. Actually the situation has changed
concerning some of these weaknesses as pointed out in the findings of Ernst and Young.
More and more sports federations apply for extra finances to focus on the quality of youth
sport. As there were several actions, especially in 2009 and 2010, on ethics in sport, the pop-
ularity of the Panathlon declaration has grown.

Another often discussed Flemish decree in competitive sport is the “Decree on Medical
Sound Sport” (decreet Medisch Verantwoord Sporten)  with the problems of doping as a
central topic. There is sport medical control during sport events and in the private life of
athletes during and out of competition periods. Elite athletes do have to register and com-
municate with the administration when and where they can be reached. Rules on doping
are the same for adults as well as for young athletes. Sports clubs and federations have the
responsibility to recognise and respect these disciplinary measures. Another topic relevant
in this decree is the agreement concerning the minimum age to participate in competition
and the modalities. Since January 1, 2007 there is a generic conclusion describing the pre-
requisites for participation of children in several sport disciplines. Children who want to
participate in cycling or motor cycle do have to fulfil the educational requirements (skill test
and competition) and are obliged to register their activities and profile in a sport passport.
The organisation of motorcycling is restricted to skill tests and for competition extra rules
are prescribed, for example minimum ages (15 years of age), categories for participation,
education modalities, medical research, etc. In other sports the responsibility is given to the
sports federation.  

In 2008 the Department Culture, Youth, Sport and Media has broadened this decree with
an ethical part and thus changed it into “Decree on Medical and Ethical Sound Sport”. In
2009-2010 workshops were organised in order to decide, together with the sport sector at
macro and meso level, what topics are most essential and within reach. The six accents are:
rights of children in sport, inclusion, respecting diversity, fair play, physical and psycholog-
ical integrity, and solidarity. 

With the “Sport for All decree”  in Flanders, the policy makers want to stimulate, invite
and accompany, by means of a strong co-operation with municipalities and province gov-
erning boards, as many people as possible. Big importance has been attached to a varied
sport offer, both in and outside sports clubs. For vulnerable target groups extra boosts are
asked. Centrally in this decree is the sports policy plan, which is expected to be established,
carried out and evaluated interactively. The subsidizing has been based on quality stan-
dards which are stipulated by the respective governing boards (municipal, provincial). A
minimum of 10% of policy subsidy granted by the Flemish government must also be applied
for the organisation of a group of sport-qualified leaders. For the Flemish government the
local corporate life is a central issue in the government policy. For this reason an interactive
governing board style, where the local sports policy is prepared and carried out in intensive
dialogue and co-operation with all involved private (e.g. sports associations) and public
actors (e.g. education or other governing boards such as inter-municipal or provincial co-
operation bonds) is one of the most important angles of the new decree. Tips are given in
a guide concerning how one can start a participating process. The different participation
levels which are described below can be implemented for youth members. 

a) to inform: politics and governing boards keep the citizens informed on the decisions
that are taken, but the citizens do not provide input; 

b) to consult: politics and governing boards stipulate the policy direction and the citizen
is speaking partner, the results are non-binding building stones for the policy; 

c) to recommend: politics and governing boards let citizens formulate problems and solu-
tions, their ideas play a full role in the policy development; 

d) to co-produce: politics, governing board and people involved agree on a problem
agenda and solutions, politics commits itself to the solutions at the stage of final decision-
making; 

e) to co-decide: politics and governing board leave the decision-making to the citizens,
politics takes over the results, after having tested some peripheral conditions.

Since the new decree has only just began, there are no dates available concerning: (a)
child friendly behaviour in the quality standards, (b) participation possibilities for youth at
the drawing up, carrying out and evaluating the sports policy plans of provinces and munic-
ipalities and (c) the pole of sport-qualified experts. However evaluation is necessary to sys-
tematically answer the following main questions: 

• How have the interests and needs of the minors been taken into account during the
formulation of the postulated quality standards in the sports policy plans? 

• Are young people also effectively reached / involved with the participating methods
during the three phases of the sports policy plan (formulation, carrying out and evaluation)
and which of the participating methods is most workable/feasible in practice? 

• How has the pole of sport-qualified experts been informed concerning the rights of the
child in the sport? 

As a topic of the pulse subsidies from the new Sport for All-decree, the Department of
Culture, Youth, Sport and Media has chosen to improve the quality of youth sport accom-
paniment. 

Beside the decree and therefore statutory regulations, there also is a stimulating
approach of an integrity policy, where ethical codes or codes of conduct are used. The
Flemish government has engaged itself in its policy note to develop an ethical code for the
organisation and the accompaniment of youth sport, judging by:

• the International Convention on the Rights of the Child;
• scientific research on the quality of youth sport;
• the advice of experts in the field.
Although there were some codes of conduct in sport before, it was in 2004, that Flanders

took an international initiative to make the rights of the child in the sport recognized on
large scale worldwide and let (inter)national sports organisations sign a declaration. During
a consensus conference Panathlon International presented the declaration to the interna-
tional sport world during the European Sport Management (EASM) congress (September
24, 2004) in Ghent. After reading the five points (cf. infra) and the explanation by the
experts, all participants present agreed on the text. An overview work “Ethics in youth
sport”  was published that day.

A code, like the Panathlon Declaration, may and cannot be an individual code, but has to
be part of a covering integrity policy.  A code can only fulfil its role as stimulating instru-
ment as long as it is part of a strategy. There are already a lot of recommendations, but not
enough concrete action plans, according to the SMART principle.  

With the Panathlon declaration sports structures such as federations, sports clubs, … can
subscribe a contract to define behaviour rules at pursuing the positive values in youth sport.
At the same time we must recognise that sport can also cause negative impact and that
there are preventive and calculated measures necessary to protect children. It is essential
that we try to exile all forms of discrimination in youth sport. A possible support of spon-
sors and media must be in agreement with the main aims of youth sport.

The rights of the child in sport, defined by the Panathlon Declaration, can only be
achieved when governments, sports federations, sports agencies, sports goods industries,
media, business, sport scientists, sport managers, trainers, parents and children endorse this
declaration. In 2006, Panathlon Flanders and the Flemish sports federation (VSF), with the
support of the cabinet Anciaux, have conducted a campaign for “sport at youth size”. On
a symposium in several working parties (sports federations, schools, government agencies,
media and sponsors) policy recommendations were formulated based on the Panathlon
declaration. 

An overview of the 10 measures for child-centred sport as policy recommendations:
• As many federations, clubs, schools, sport services, … as possible sign the Panathlon dec-

laration and also get to actively work with it. 
• Child-centred sport gets an explicit place in training courses and initiatives of the sports

federations and of the Flemish coach training centre (VTS).
• Municipalities have an important role in youth friendly local sport policy.
• An independent “hotline” will be organised, where victims of abuse in sport can for-

mulate their complaints and receive help.
• The sports sector engages itself to draw up guidelines, a code of conduct and examples

of good practice for coaches/teachers, for policy makers and for parents. 
• Coaches who follow their education/training at the Flemish coach training centre sign an
ethical code.

• It is examined that, together with the education system, the medical school inspection
(every two years) can be extended with a sports medical examination. 

• Several pulse measures must ensure more qualified teachers are involved in youth sport. 
• The sports federations engage themselves to stimulate Fair Play aims into youth com-

petitions.
• The Flemish government wants to support the above measures by extending the decree

on medically justified sport and the decree on the sports federations, so that guarantees
are being built in for protecting the mental and physical integrity of children and young
people. 

In 2011 two small research projects on sport ethics were started. The aim of the first pro-
ject is to evaluate different didactical approaches of sports ethics in coaches training. The
second study is an analysis of the way physical, psychological and social wellbeing of young
people is promoted in sports federations and clubs. Our hope is that there will be more
structural support for short and long term follow up of what has been activated during the
last six years in Flemish sports concerning ethics by several partners such as Panathlon
International, International Centre Ethics in Sport (ICES), the Flemish Sports Federation
(VSF), and others.

-------------------------------------------------------------------------------------------------------------------------------
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1. Hu mans are ma de for mo ve ment.
The hu man body has not chan ged sin ce our spe ci es evol ved in to ho mo

sa pi ens sa pi ens. Hu man kind re ac hed this evo lu tio nary sta di um thro ugh
the ac qu isi ti on of well co or di na ted mo tor skills and the so ci al skills to in -
te ract in and bet we en gro ups, both re qui red for hun ting and gat he ring.
As we we re ori gi nally de sig ned as hun ter-gat he rers, our bo di es are ma de
to mo ve:

“Li ke all hig her ani mals, man [sic] is ba si cally de sig ned for mo bi lity. Con -
se qu ently our lo co mo ti on ap pa ra tus and ser vi ce or gans cons ti tu te the ma -
in part of our to tal body mass”. 

Hu mans the re fo re are ho mo bi les. The hu man body has re mai ned an
anac hro nis tic and stab le is land in an overw hel mingly ac ce le ra ting stre am
of tech no lo gi cal and cul tu ral chan ges. Thro ugh our bo di es we le arn to ex -
pe ri en ce and exp lo re our sur ro un dings. Thro ugh play we dis co ver our spa -
ti al, so ci al, men tal and physi cal li mits, and thro ugh sports we try to ex pand
them.  Sport is in he rently physi cal and the hu man body is the pri mary ins -
tru ment of Ho mo mo vens.  Our physi cal per for man ce is the pro duct of our
physi cal cons ti tu ti on and our mo tor abi li ti es: ba lan ce, en du ran ce, fle xi bi -
lity, spe ed and strength and our ca pa city to co or di na te the se qu ali ti es and
har ness them with our mind. Hu man mo ve ment is the re fo re at the sa me
ti me a bi o-mo tor, neu ro-mo tor, psycho-mo tor and so ci o-mo tor ac ti vity.
The se physi cal and mo tor ca pa ci ti es vary wi dely ac cor ding to age and sex,
as well as in te rin di vi du ally. The fact that sport in this way emp ha si ses hu -
man ine qua lity was well un ders to od by the pat ri arc hal aris toc rat Pi er re de
Cou ber tin. He saw sport as a so ci al ‘amor tis se ur’ (shock ab sor ber), a me ans
of ac cep ting one’s own li mits and so ci al ine qu ali ti es. Cou ber tin even pro -
po sed that sport fe de ra ti ons sho uld for get the ir old prin cip les and of fer
fre e co ur ses in all sports in or der to stop the tra de uni ons from con que ring
the wor king class. 

Sports, and es pe ci ally sport re cords de mons tra te dra ma ti cally the li mits
of hu man mo ti on and per for man ce. This fac tu al con fron ta ti on with our
physi cal li mits, con fronts and chal len ges the phi lo sophy of prog ress, che -
ris hed both by the so ci al and by the na tu ral sci en ces. De Mo or and co-aut -
hors  sta ted that we are no lon ger li ving in a bi oto pe, but in a tech no to -
pe, in which sci en ce and tech no logy in ter ve ne in our da ily li fe. Bio tech no -
logy has and will pro bably ha ve an ever in crea sing im pact on top sports.
Bio mec ha nics, exer ci se physio logy, bi oc he mistry, trai ning sci en ce are app -
li ed in the at tempt to re cons truct the na tu ral body in to an ar te fact of
physi cal cul tu re.  Tech no logy is al re ady co lo ni sing the hu man body, it ap -
pe ars to be the last part of na tu re which still re ma ins to be cul ti va ted.

Our physi cal cons ti tu ti on is lar gely ge ne ti cally de ter mi ned. The na tu re
ver sus nur tu re de ba te is a hot to pic at the mo ment in sport sci en ce.

“If yo u want to be an ath le te, choo se yo ur pa rents well”.
“Ath le tes are first born, then ma de”.
The se sta te ments ha ve be co me po pu lar no ti ons. Not only are an in di vi -

du al’s car di o-res pi ra tory and mo tor qu ali ti es ge ne ti cally de ter mi ned, but
so is the ir tra ina bi lity. Trai ning stu di es on iden ti cal twins ha ve shown that
if one of the twins has not ma de any prog ress af ter a pe ri od of in ten si ve
trai ning, ne it her will the ot her.  Ho we ver, it wo uld be rat her fa ta lis tic to
conc lu de that so me pe op le sho uld the re fo re not bot her to tra in at all.
High he ri ta bi lity es ti ma tes are fo und for VO2max, for iso met ric strength
and mus cu lar cross-sec tio nal are a.  So trai ning can only exert its pro fo und
ef fect wit hin the fi xed li mits of he re dity. 

Bo uc hard, Ma li na and Pérus se  ha ve war ned of the enor mo us con se qu -
en ces, inc lu ding abu se and exp lo ita ti on, which can re sult from app li ed ge -
ne tics in the se lec ti on and ’cons truc ti on’ of top ath le tes in a ne ar fu tu re.
In the Third Mil len ni um, the pla gu e of do ping might be gre atly overs ha -
do wed by the ge ne tic ma ni pu la ti on of bio nic sport smen and wo men in so -
me hid den Ju ras sic Sport Parks. The pos si bi li ti es of ath le tic ’far ming’ will
not be li mi ted by sci en ti fic bo un da ri es, only by et hi cal bo un da ri es. Ho we -
ver, ge ne tic re se arch is al so awa re of its own li mi ta ti ons. Thank God, …it’s
not all in our ge nes! Hu man mo ve ment is a bi o-cul tu ral phe no me non, in
which both as pects in te ract in ti ma tely. It is ho we ver not eno ugh that bi o-
sci en tists and so ci al sci en tists ad mit  the ir re cip ro city, it is abo ut ti me that
they start to ope ra ti ona li se it in mo re ho lis tic re se arch pro jects.

Du ring the se cond half of the 20th cen tury, Ho mo mo vens has sud denly
be co me mo re se den tary – at le ast in most parts of the Wes tern world –
than ever be fo re in his tory. Thro ugh au to mo bi les and  ae rop la nes,  te le vi -
si ons and com pu ters, fax mac hi nes and  (mo bi le) te lep ho nes, ho me vi de o
and au dio sets, was hing mac hi nes, ele va tors and es ca la tors, we are cons -
tantly temp ted to re ma in im mo bi le or to ex tend our ho ri zons from a rec -
li ned po si ti on. This mo ve ment dep ri va ti on is par ti ally rec lai med thro ugh
jog ging, gar de ning, fit ness exer ci ses or do ing sport, at le ast by a so ci ally
pri vi le ged part of our so ci ety. Pless ner’s the ory   that sport was a form of
com pen sa ti on for in dus tri al so ci ety, might now be pa rap hra sed by sa ying
hat the re cent fit ness bo om is a form of com pen sa ti on for the post-in dus -
tri al so ci ety. Bla ir re cently conc lu ded that:

“…ba sed on the amo unt of di sea se, di sa bi lity, and de ath in the po pu la -
ti on that is cau sed by se den tary ha bits, physi cal inac ti vity is the most im -
por tant he alth prob lem for the new mil len ni um”. 

The end of the Se cond Mil len ni um has be en fas ci na ted with all
kinds of ma ni fes ta ti ons of vir tu al rea lity. Ho we ver, vir tu al rea lity can -
not rep la ce our cor po rea lity and ‘the re turn of the body’ has re cently
be en ec ho ed in the hu ma ni ti es and the so ci al sci en ces. Pfis ter ma de
the po ig nant re mark that:

“Ho mo so ci olo gi cus did not pos sess a body and his tory, to o, see med to
be pe op led by bo di less cha rac ters". 

Our fu tu re li fest yles will re qui re ti me for ‘mo ve ment me di ta ti on’, ti me
for both bo dily and men tal ref lec ti on, not just rec re ati on. The La tin term
‘re-crea re’ li te rally me ans to ‘re-sto re’ lost energy in or der to start wor king
aga in;  rec re ati on is thus highly in deb ted to the work et hic. Pe op le must
ha ve the right to mo ve, to play and fro lic, for its and the ir own sa ke, not
to in crea se the ir wor king po ten ti al. The end of dua lism se ems ne ar.

2. Sport is passé  
Sport is a pro duct of mo der nity. Mo dern sport was a pro duct of the

18th, 19th and 20th cen tury. It ori gi na ted as a po tent cul tu ral ex pres si on
of the mo der nist era, highly in deb ted to the pro tes tant et hic, ca pi ta list
ideo logy and in dus tri ali sed wes tern so ci ety.

Eu ro pe an so ci ety has over the last two cen tu ri es chan ged from a pre do -
mi nantly ag ri cul tu ral feu dal Ge me ins chaft (com mu nity) in to a highly in -
dus tri ali sed Ge sells chaft (so ci ety).  Ac cor ding to Eli as’ con cept of the ci vi li -
sing pro cess , forms of play and physi cal exer ci se ha ve not only be en af fec -
ted by this ove rall pro cess, they ha ve al so pla yed an ac ti ve ro le in it. The
physi cal ac ti vi ti es of the eli te and the folk ga mes of the com mon pe op le
ha ve gra du ally chan ged in to in ter na tio nally stan dar di sed com pe ti ti ve
sports. This ‘spor ti sa ti on’ of pas ti mes first oc cur red in Eng land in the 18th
cen tury and star ted sprea ding all over Eu ro pe and the rest of the world
from the 19th cen tury on wards.

When com pa ring equ es tri an sports be fo re and af ter 1800, Eich berg  no -
ti ced a chan ge from po si tio nal cho re og raphy (dres sa ge) to a li ne ar ra ce
aga inst ti me (hor se ra ces). He al so fo und an ana logy bet we en the se chan -
ges and the shift from the no ti on of per for man ce to one of ac hi eve ment.
Fen cing al so un der went a dras tic chan ge from me die val sword play to
highly styli sed and sa lo ni sed per for man ces in the 17th cen tury, which be -
ca me a de ad end when mo dern fen cing to ok over.  Gutt mann has bril li -
antly sum ma ri sed the mo der ni sa ti on of sport in his stan dard work From Ri -
tu al to Re cord.  He po in ted out how mo dern sports ha ve lost the ir sac red
or cult cha rac ter and ha ve eman ci pa ted in to a se cu lar ac ti vity. In mo dern
sports op po nents are pla yed off aga inst each ot her on the ba sis of matc -
hing or equa lity of age, we ight and per for man ce. Mo dern sport is al so
typi fi ed by ex tre me spe ci ali sa ti on ba sed on in ten si ve trai ning, which is
syste ma ti cally bu ilt up in a ra tio nal man ner. The con tem po rary ath le te is
sur ro un ded by a who le bu re auc racy of as so ci ati ons and fe de ra ti ons with
the ir ad mi nis tra tors, of fi ci als, trai ners, co ac hes, physi ci ans and physi ot he -
ra pists. In con trast to the an ci ent Oly mpic Ga mes, to day’s sport ac hi eve -
ments are re gis te red ob jec ti vely and qu an ti fi ed by me ans of ti me and dis -
tan ce, sta tis tics and jud ges’ sco res. Fi nally the con cept of the re cord, is an
abs tract, uni ver sal stan dard by which me ans top ath le tes chal len ge each
ot her wit ho ut ever mee ting in per son. The se se ven cha rac te ris tics thus
show how sport is both a pro duct and a ca talyst of mo der nity.

‘Prog ress at all costs’ se ems to be the key word for un ders tan ding
both mo dern so ci ety and mo dern sport. Ci ti us, al ti us, for ti us, the mot -
to of the Oly mpic mo ve ment, which de Cou ber tin bor ro wed from the
French Do mi ni can fat her Di don, is a he at hen ode to the mo dern con -
cept of prog ress.  Cou ber tin was well awa re of the fact that ex ces ses
we re the lo gi cal con se qu en ce of such a Le it mo tiv. As early as in 1901,
he wro te in his No tes on Pub lic Edu ca ti on the fol lo wing com ments on
the ci ti us, al ti us, for ti us the me:

“This for mu la ti on is not new. It be longs to the Sto ics of all ti me”. 
…to day as well as in the past sport has a ten dency to wards ex cess; it stri -

ves for hig her spe ed, hig her al ti tu de, grea ter strength – al ways for mo re. 
That is in my opi ni on its draw back with re gard to hu man equ ilib ri um.

But it is at the sa me ti me its no bi lity and its po etry”. 
We know tho ugh that it [sport] tends ir re vo cably to wards ex cess and

that this is part of its na tu re and one of its ir ra di cab le cha rac te ris tics.
Trying to chan ge this ba sic prin cip le me ans to fol low an il lu si on; one will
ne ver pre vent that this ‘ci ti us, al ti us, for ti us’ slips from the lips of a tru e
sport sman, just as litt le one can pre vent that tru e sport smen exist. The only
thing one can do is to mo de ra te this ex ces si ve stri ve in di vi du ally”. 

Cou ber tin was the re fo re aga inst the dis tri bu ti on of in di vi du al pri zes,
which wo uld sti mu la te dan ge ro us cu pi dity. Lo ve of mo ney had de va lua -
ted the de moc ra tic ath le ti cism in an ci ent Gree ce and it lost its mo ral no bi -
lity when pro fes si ona lism star ted to de ve lop. Al so in mo dern so ci ety he
saw but one so lu ti on aga inst this thre at: ama teu rism.  Cou ber tin has re -
pea ted this vi ew in slightly dif fe rent wor dings in 1925 and aga in in 1935
when the ama te ur et hos had al re ady re cei ved its first se rio us blows. Ama -
teu rism had be en a sta tus symbol of the ’happy few’ sport smen of the Bel -
le Epo qu e, mas terl fully de pic ted in Veb len’s The ory of the Le isu re Class.  It
is qu es ti onab le tho ugh whet her ama teu rism, as a per so nal co de of ho no -
ur, was strong eno ugh an an ti do te to ne ut ra li se sport ex ces ses and per so -
nal gre ed. It was eco no mi cally spea king only ava ilab le for and prac ti cab le
by the sons of the rich and cer ta inly comp le tely out of re ach for the less
well to do. With the gra du al de moc ra ti sa ti on of the sports sce ne, pro fes -
si ona lism ma de its en tran ce thro ugh the back do or. It was wel co med thro -
ugh the front do or of the Oly mpic Mo ve ment af ter Ju an An to ni o Sa ma -
ranch had be co me the new pre si dent. Ex ces ses in the do ma ins of do ping,
na ti ona lism, ra cism, se xism etc. had not wai ted for the wa ning of ama teu -
rism to in fect the mo ve ment. The his tory of the Mo dern Oly mpics is a per -
fect examp le of Og burn’s con cept of ‘so ci al or cul tu ral lag’.  The ir evo lu ti -
on has in de ed shown how the ir mo ral co de and va lu e system comp le tely
lost pa ce with the ir eco no mic and po li ti cal rea lity. 

In 1966, the Co un cil of Eu ro pe adop ted a long term Sport for All po licy
and in 1975 the “Eu ro pe an Char ter of Sport for All” was es tab lis hed. Its
con tent cle arly shows how Sport for All was a child of the po li ti cal cul tu re
of the Six ti es, when de moc ra ti sa ti on, par ti ci pa ti on, inc lu si on and plu ra lism
we re the com mon talk of town and gown. Very so on, the con cept of Sport
for All was re in ter pre ted and be ca me an al ter na ti ve to highly stan dar di -
sed – and of ten com mer ci ali sed – com pe ti ti ve sport. Sport for All la id its
emp ha sis on the per so nal mo ti ves of the sport par ti ci pants, whe reby par -
ti ci pa ti on was mo re im por tant than the re sult. This al ter na ti ve Sport for
All phi lo sophy was re cu pe ra ted and ins ti tu ti ona li sed in to in ter na tio nal as -
so ci ati ons such as the Fédéra ti on In ter na ti ona le du Sport po ur To us (FISPT)
in 1982 and the Trim and Fit ness In ter na tio nal Sport for All As so ci ati on
(TA FI SA) in 1990. 

Now that Sport for All has be en la be led and le gi ti mi sed, new types of
mo ve ment ex pres si on can be ob ser ved on the pa ve ments and squa res of
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our ci ti es, on wa ter and snow. This gli ding  ge ne ra ti on (on ska te bo ards, surf bo ards, snow bo -
ards etc.), as it was na med by Lo ret , has very litt le – not to say not hing – in com mon (yet) with
the es tab lis hed sport forms and struc tu res. Are they the he ralds of a new mo ve ment cul tu re?
Will the se sub ver si ve and he re tic forms of physi cal ac ti vity sha ke and un der mi ne the old ti me
sport re li gi on?

The post mo dern era will ha ve to rep la ce the worn out spor ting va lu es, ba sed on the
prin cip le of prog ress at all costs, by a new et hic of mo ve ment cul tu re, ba sed on eco lo -
gi cal har mony, physi cal well ness and equ ity. The end of the ci ti us, al ti us, for ti us ideo -
logy se ems at hand. 

3. Top sport be co mes ne o-gla di ato rism
Du ring the 1900 Oly mpics in Pa ris, the ru mo ur was spre ad that a Dutch soc cer pla yer, a cer -

ta in Mr Van He uc ke lum, had pla yed with the Bel gi an te am on the oc ca si on of the World Fa -
ir. This act of un fa ir ness so un ded al most li ke high trea son. Ho we ver, Dutch sport ent hu si ast
Bij kerk  co uld re cently exo ne ra te Van He uc ke lum when he dis co ve red  that the lat ter was ac -
tu ally a Bel gi an, who pla yed both for HBS in The Ha gu e in the Net her lands (on Sa tur days) and
for the Léopold Club of Brus sels in Bel gi um (on Sun days) in the 1900-1901 pe ri od. He must ha -
ve got ti red of his we ekly tra in ri des bet we en the two ci ti es and en ded his club mem bers hip
of the Dutch te am at the end of 1901. In ter na tio nal sport con tests ha ve al ways had gre at
symbo lic mea ning for na ti on sta tes and re gi ons.  From 1952 on wards to 1988, the Oly mpics
we re a symbo lic batt leg ro und of the Cold War pe ri od, whe re East and West co un ted the ir me -
dals ins te ad of the ir ca su al ti es. The Eu ro 2000 soc cer cham pi ons hips mo bi li sed hu ge po li ce
and se cu rity for ces in or der to con trol a hard co re of ul tra-na ti ona list ho oli gans. The se con -
tests ha ve lost litt le of the ir na ti ona list sig ni fi can ce, but the ath le tes and pla yers who com po -
se the na tio nal te ams now lo ok qui te he te ro ge neo us.

Ti mes ha ve chan ged and we are now in to an era of glo ba li sed ath le tic la bo ur, whe re
na tio nal af fi li ati on is be co ming mo re and mo re mea ning less. The so cal led ‘Bos man ca -
se’, in which a Bel gi an soc cer pla yer to ok the Bel gi an FA and the UE FA to the Eu ro pe -
an Co urt, high ligh ted the prob lems over free dom of con tract and the right to re si de
and play for a club wit hin the EU. So me ath le tes are chan ging co un tri es as fast as so me
of them chan ge part ners or cars. The na tio nal emb lems with which they shro ud them -
sel ves ha ve be co me me re flags of con ve ni en ce, in no way dif fe rent from the com mer ci -
al lo gos of the ir spon sors. Well known examp les of such co untry-hop pers are Wil son
Kip ke ter, who left Ken ya for Den mark, or Mo ham med Mo ur hit, who chan ged his Mo -
roc can pass port for a Bel gi an one. Na tio nal soc cer te ams now of ten pre sent a rep re sen -
ta ti ve samp le of the co untry’s for mer co lo ni es. The re is of co ur se not hing wrong with
this glo ba li sa ti on trend of the sports mar ket, but why are na tio nal ant hems still pla yed
when no ne of the pla yers can sing them? What is ac tu ally go ing on, both on a so ci oe -
co no mic and on a cul tu ral le vel, is a comp lex pro cess of glo ca li sa ti on: glo ba li sa ti on se -
ems as it hap pens to go hand in hand with lo ca li sa ti on.  Many Eu ro pe ans ha ve be co me
world ci ti zens, but they are still ‘ni nety mi nu te pat ri ots’ when the ir na tio nal te ams en -
ter the sta di um.

All this se ems mo re or less li ke a ‘déja-vu’, when one thinks of the mass im mig ra ti on mo ve -
ment in to the Uni ted Sta tes and Ca na da at the turn of the for mer cen tury. The se im mig rants
ha ve hel ped to sha pe the de ve lop ment of ath le tics in the new adop ti ve fat her land. It ap pe -
ars tho ugh that many eth nic gro ups in the US and Ca na da ha ve ac hie ved a hig her deg re e of
cul tu ral as si mi la ti on (they adop ted the lan gua ge and po li ti cal and eco no mic va lu es) rat her
than of struc tu ral as si mi la ti on (they kept the ir per so nal and so ci al re la ti ons wit hin the ir own
gro up). The lat ter is of ten wit nes sed by the ir al le gi an ce to the ir tra di tio nal eth nic ga mes. 

A con se qu en ce of the gro wing do mi na ti on in so ci ety of te le vi si on, es pe ci ally of the rich ten -
ta cu lar TV com pa ni es in the USA, is the trend to wards mo re and mo re ‘gla di ato ri al’ and vio -
lent – or si mu la ted vio lent – spec ta tor sports, such as pro-wrest ling, bo xing, car and mo torcy -
cle ra cing in its many forms. Whe re as sport at lar ge will be rep la ced by a new mo ve ment cul -
tu re, pro fes sio nal top le vel sports will sur vi ve as an in de pen dent branch of show bu si ness, cha -
rac te ri sed by com mo di fi ca ti on, le gis la ti on, bi oen gi nee ring, phar ma co li sa ti on etc.  Ta lent sco -
uts ro am Af ri ca in se arch of new ath le tic po ten ti al, as the Ro man la nis ta e – the pri va te ow -
ners and co ac hes of a gla dia tor trou pe – did cen tu ri es be fo re. Sho uld Rid ley Scott’s mo vi e Gla -
dia tor, re lea sed in 2000, the re fo re be se en as a re vi val of the pep lum-mo vi e gen re or as an
omen of the new sport gla dia tors? The se pri va te ath le tes, just li ke pri va te dan cers “…dan cing
for mo ney”, per form for the hig hest bid ding na ti on or spon sor. The se cir cu its are to be go -
ver ned by mul ti na tio nal bo di es such as Oly mpic or Ath le tic cor po ra ti ons. All this will pro bably
bring an end to the Cou ber ti ni an myth of the ath le te as an exemp lary ro le mo del, but cer ta -
inly not to sports he ro wors hip.

4. The new mo ve ment cul tu re 
At the turn of the last cen tury, hu man mo ve ment cul tu re in Eu ro pe co uld still be di vi ded

ne atly in to thre e com po nents. Firstly, the re we re the tra di tio nal ga mes, so me of them cen tu -
ri es old, which be long to the folk he ri ta ge and which we re of ten go ver ned by se aso nal or re -
li gio us fes ti vals. Se condly, the re we re the (Ger man) Turn ve rei ne and gymnas tic so ci eti es,
which li te rally ‘in cor po ra ted’ the bo di es and minds of the ir mem bers in to the pre vai ling po li -
ti cal ide olo gi es. 

Thirdly, the re we re the mo dern sports, im por ted from Bri ta in. The lat ter we re ori gi nally
mo no po li sed by a hand ful of dan di es from the no bi lity and the up per class, who had eno ugh
ti me, mo ney and physi cal energy to we ar them sel ves out for no ot her rea son than “…for the
ga me’s sa ke”.  The gra du al de moc ra ti sa ti on of sport fol lo wed in the wa ke of the hu ma ni sa -
ti on of la bo ur and the eman ci pa ti on of wo men, both ob tai ned af ter much so ci al strugg le.

Me anw hi le the old tri ad of mo ve ment cul tu re, and es pe ci ally the spor ting land sca pe, has un -
der go ne furt her dif fe ren ti ati on, re sul ting in a dras tic hybri di sa ti on.  A new ge ne ra ti on of mo -
ve ment ac ti vi ti es has ap pea red and ap pea led, which do es not fit clas si cal de fi ni ti ons of sport.
Van reu sel  iden ti fi ed a di ver si fi ca ti on of sport par ti ci pa ti on styles bet we en 1978 and 1982 and
Bretts chnei der  has just re cently pre sen ted an em pi ri cal typo logy of va rio us sport li fest yles of
yo ung sters in Ger many. This pro cess of ‘in ter nal dif fe ren ti ati on’ of sport  has be en in ter pre ted
as a re ac ti on aga inst over-ins ti tu ti ona li sed and over-com pe ti ti ve sport. The se non con for mist
mo ve ment forms ha ve be en qu ali fi ed as ’non-sporty’ sport , ‘im pro per sport’  or ‘de-spor ted’
sport.  The new mo ve ment cul tu re has al so gi ven ri se to a ‘physi cal co un ter cul tu re’. 

New sport sub cul tu res are cen tred on thril ling mo ve ment ex pe ri en ces. City kids get the ir
kicks on ska te bo ards, in-li ne-ska tes and city bi kes; snow bo ar ders, cross-co untry, down hill or
te le mark and pa ra-ski ers do it on snow; hang gli ders, skydi vers, bun ge e or ba se jum pers and
air-sur fers do it in the air; sur fers, can yo nists, sai lors and wa ters co ote rists do it on wa ter. Tra -
ce urs or par cou rists now do it on walls, ro ofs and sta irs in the city. Boy sco uts and girl gui des
are of ten con si de red to be ‘out’, but out do or equ ip ment shops are ab so lu tely ‘in’. Clim bing,
spe lun king and ski ing can now be prac ti sed on ar ti fi ci al clim bing walls, in ar ti fi ci al ca ves and
on ar ti fi ci al slo pes. Even wind sur fing cham pi ons hips are held in do ors. The gre at out do ors fi -
nally be ca me ‘wa ter pro of’!

Post mo dern mo ve ment ent hu si asts act mo re and mo re as in di vi dua list ma ve ricks, who
per so nally com po se the ir pri va te ‘mélan ge’ of ac ti vi ti es. The ir be ha vio ur is al so cha rac -
te ri sed by of ten short-li ved imi ta ti on rat her than se rio us ini ti ati on. They zap whi le
watc hing te le vi si on, lis te ning to mu sic or rea ding, and they zap al so when ‘shop ping’
for physi cal le isu re ac ti vi ti es.

The new trend of nar cis sis tic in di vi du ali sa ti on in mo ve ment cul tu re, sho uld ne vert he less rat -
her be qu ali fi ed as pa ra-so ci al than as an ti so ci al. The new mo ve ment cul tu re – as part of the
‘co ol li fest yle’ – has be co me a pa ra-so ci al ex pe ri en ce in which pe op le tu ne in to dis tant re fe -
ren ce per sons and gro ups. The se new sa ints are mo vi e stars, sport he ro es and pop sin gers, but
al so fit ness gu rus and bea uty stars. The ir de vo te es form style com mu ni ti es of in di vi du als, who

do not in te ract, but who fol low the sa me li fest yle and who se ‘lo ok’ is the ir li fe pro ject. 
The new ‘per so na li sed’ mo ve ment cul tu re will be furt her en ric hed by old mo ve ment forms

from the past and by al ter na ti ve mo ve ment forms from ot her cul tu res. Old folk ga mes and
tra di tio nal physi cal ac ti vi ti es wit ness a re vi val, es pe ci ally at lo cal or re gio nal le vel,  and exo tic
mo ve ment forms such as ca po ei ra, belly dan ce, tai chi etc. are adop ted and adap ted wit hin
the ir new cul tu ral con texts. The glo bal vil la ge will al so toll the end of the he ge mo nic spor ti -
sa ti on pro cess. Ma gui re  has sum ma ri sed this glo ba li sa ti on pro cess, which is very inf lu en ti al in
sha ping the new mo ve ment cul tu re, as a ba lan ce and blend bet we en di mi nis hing con trasts
and in crea sing va ri eti es.

5. Physi cal edu ca ti on re de fi ned
Hard man has conc lu ded from a his to ri cal and cross-na tio nal sur vey that the re is subs tan ti -

al evi den ce that scho ol physi cal edu ca ti on is on the dec li ne worl dwi de, in short that the re is
a glo bal cri sis:

“[…]physi cal edu ca ti on has be en pus hed in to a de fen si ve po si ti on […] it is suf fe ring from
dec rea sing cur ri cu lum ti me al lo ca ti on, bud ge tary con trols with ina de qua te fi nan ci al, ma te ri -
al and per son nel re so ur ces, ero si on of qua lity stan dards and pre dis po si ti ons to wards al ter na -
ti ve physi cal ac ti vity forms, has low sub ject sta tus and es te em, and is even mo re mar gi na li sed
and un de re va lua ted by aut ho ri ti es. Fre qu ently, physi cal edu ca tors are be ing cal led upon to
jus tify the inc lu si on of physi cal edu ca ti on wit hin the scho ol cur ri cu lum”.  

This do om and glo om sce na ri o re ap pea red in the Worl dwi de Sur vey of the Sta te and
Sta tus of Scho ol Physi cal Edu ca ti on.  Such ad ver se fe atu res we re al so high ligh ted in an ear -
li er Eu ro pe an sur vey,  pro ving that physi cal edu ca ti on is un der thre at in all re gi ons of the
world. Why and how has the si tu ati on de te ri ora ted af ter a strugg le of mo re than hun dred
and fifty ye ars?

Part of the ans wer li es in the un sol ved sta tus and iden tity conf lict of physi cal edu ca ti on, du -
e to its li ai son with sport.  This conf lict has old ro ots and was al re ady bro ught in to the open
by Ge or ges Hébert. Du ring the in ter-war pe ri od, Hébert was figh ting a do ub le pri va te war in
Fran ce. One cam pa ign was di rec ted aga inst the ‘fal se sci en tism’ of the Swe dish gymnas tics
system, rep re sen ted in Fran ce by Phi lip pe Tis sié, a physi ci an. His ot her cam pa ign was aga inst
the in tru si on of mo dern sport in to the French edu ca tio nal system. This, of co ur se, ma de him
an op po nent of Cou ber tin. In Hébert’s 1925 pub li ca ti on Le sport con tre l’édu ca ti on physi qu e
, he sta ted:

“Sport sho uld re ma in an edu ca tio nal to ol for the yo ung sters, and not be co me an ele ment
of mo ral as well as physi cal des truc ti on …if sport do es no lon ger ha ve the thre e fol lo wing es -
sen ti al cha rac te ris tics to ke ep it on the right track: uti lity, mo de ra ti on, al tru ism, as is the ca se
at this mo ment, its edu ca tio nal ro le is no lon ger exis tent”. 

Hébert had to wa it pa ti ently for the of fi ci al re cog ni ti on and ac cep tan ce of his ‘na tu ral met -
hod of PE’ by the French scho ol aut ho ri ti es. It was adop ted in the French scho ols from 1945
on wards un til the re form of 1967, which bro ught a shift to wards sport ac ti vi ti es.  A si mi lar
shift hap pe ned in the scho ols of the Fe de ral Re pub lic of Ger many, whe re Le ibe ser zie hung
(physi cal edu ca ti on) was chan ged in to Sport. The sa me dras tic chan ge hap pe ned in Bel gi um
in 1968, when the PE pen du lum sud denly swung from ri gid Swe dish gymnas tics to play ful
sport ac ti vi ti es. Whi le Bob Dylan sang that “…the ti mes are a-chan ging”, physi cal edu ca ti on
got bo red with the old ti me gymnas tics and cast its fa ith to sport ac ti vi ti es. Ha ving be en  la -
be led as ‘gym te ac hers’ for mo re than a cen tury, the physi cal edu ca tors we re now re la be led
as ‘sport te ac hers’. Thro ugh its overt flir ta ti on with sport, physi cal edu ca ti on lost so me of its
aca de mic série ux and was mo re and mo re con si de red as a – mo re or less res pect ful – form of
rec re ati on in bet we en ot her ‘se rio us’ in tel lec tu al ac ti vi ti es. Des pi te the fact that physi cal edu -
ca ti on and sport wo uld be bet ter off by comp le men ting each ot her ins te ad of lying in each
ot her’s li ne of fi re, An drie u was right when he sta ted that:

“Physi cal edu ca ti on is ill be cau se it has to o much re semb lan ce with sport”. 
The sa me con cern was al so ex pres sed by Te la ma:
“Physi cal edu ca ti on and sport ma ke for so met hing of a dan ge ro us com bi na ti on, sin ce physi -

cal edu ca ti on al ways tends to re ma in in sport’s sha dow”. 
So far for the ro ots of the pre sent glo bal cri sis. This cri sis is even ag gra va ted by the ob ser -

va ti on that sig ni fi cant num bers of chil dren ha ve adop ted se den tary li fest yles.  With the mi ni -
ma list amo unt of two class ho urs per we ek in most EU co un tri es, PE te ac hers can eit her try to
ma xi mi se the ‘ta lents’ re cei ved from the ir mi nis ter of edu ca ti on, or do li ke the sloth ful ser vant
in the pa rab le and “…hi de the se ta lents in the earth”. Let me con demn the ‘rec re atio nal’ op -
ti on of physi cal edu ca ti on. This fa ta list op ti on can be il lus tra ted by a cyni cal examp le from
Gree ce, whe re the PE te ac her has be en cre di ted with the ne olo gist term ‘par te ba les ke pech -
te’, which li te rally me ans “…grab the ball and play”.

The ot her al ter na ti ve is what I wo uld li ke to qua lify as the ‘ins pi ra tio nal’ op ti on. Physi cal
edu ca tors sho uld rat her act as co un se lors than as de mons tra tors. They sho uld pro mo te and
re gu larly eva lua te the physi cal fit ness of the ir pu pils and sti mu la te and as sess the ir in vol ve -
ment in physi cal ac ti vi ti es. This imp li es that they sho uld pres cri be in di vi du ali sed ‘ho me mo ve -
ment’, comp le men tary to the in tel lec tu al ho me work. 

Physi cal edu ca ti on sho uld go back to its ro ots: edu ca ti on of the physi cal and edu ca ti -
on thro ugh the physi cal. Its co re bu si ness is mo ve ment en cul tu ra ti on, both in the ory
and prac ti ce.

Physi cal edu ca ti on puts a strong emp ha sis on prac ti cal know led ge, which is an ab so lu tely
le gi ti ma te kind of know led ge but of ten jud ged to be in fe ri or to aca de mic sub jects.  Physi cal
edu ca ti on the re fo re ne eds an in teg ra ti ve sci en ti fic pa ra digm and an ap prop ria te com mon de -
no mi na tor for its the ory and prac ti ce. It is ti me to end the dan ge ro us li ai son cal led ‘sport pe -
da gogy’. The Ame ri can Aca demy of Physi cal Edu ca ti on (AA PE), fo un ded in 1930, sho wed the
way by chan ging its na me in 1993 in to Ame ri can Aca demy of Ki ne sio logy and Physi cal Edu ca -
ti on. Chan ging the na me to ki ne sio logy, ho we ver, re ma ins only a fa ce-lift, if the pre sent and
fu tu re de part ments of ki ne sio logy do not ma na ge to ba lan ce bet ter the ir bi o-cul tu ral fo un -
da ti ons and the ir ef forts de vo ted to te ac hing, re se arch and ser vi ce. 

6. New pa ra digms 
As sport will no lon ger be the ap prop ria te ‘ap pel la ti on’ for the new mo ve ment cul tu re, so -

me of the pa ra dig ma tic myths lin ked with sport will ha ve to be re vi sed cri ti cally.
Pro bably the grea test myth, the har dest to des troy, is the myth that sport is he althy. Whe -

re as in Me die val ti mes and du ring Re na is san ce, pe op le se arc hed for the ‘fo un ta in of eter nal
yo uth’, who le po pu la ti ons in the 20th cen tury firmly be lie ved that sport was the ma gic pa na -
ce a to ke ep pe op le yo ung, vi go ro us and go od loo king. The ba sis of this dog ma re li es on the
ob ser va ti on that sport smen and wo men are (we re?) pre do mi nantly yo ung, vi go ro us and go -
od loo king. The cau sal in ter pre ta ti on of this cor re la ti on le ads to the fal se conc lu si on that
sport ke eps pe op le yo ung etc., whe re as a mo re lo gi cal – but less flat te ring – in ter pre ta ti on
wo uld  be that in or der to per form well in most sports, one has to be yo ung and vi go ro us
(tho ugh not ne ces sa rily pretty). The sa me dog ma tic mes sa ge is still proc lai med in the over-
and-over-aga in abu sed La tin sa ying of Ju ve nal:  “Mens sa na in cor po re sa no”. It se ems in de -
ed that pe op le don’t want to he ar the full sen ten ce: “Oran dum est ut sit mens sa na in cor po -
re sa no”, ac tu ally me ans: “Let us pray that the re might be a he althy mind in this he althy
body”. In de ed, this was not a sta te ment but a birth wish to a new born baby!

Just as sport is of ten abu sed as a stand-in term for physi cal edu ca ti on, it is al so of ten con -
fu sed with fit ness and he alth be ne fits. A na ti on wi de sur vey on the eco no mic sig ni fi can ce of
sport in the Net her lands, which inc lu ded he alth be ne fits and he alth los ses thro ugh sport, led
to di ver si fi ed conc lu si ons. In the 18 to 34 age gro up, (com pe ti ti ve) sport prac ti ce was res pon -
sib le for a con si de rab le amo unt of he alth costs thro ugh in ju ri es, ab sen tee ism etc., which re -
sul ted in a ne ga ti ve ba lan ce.  Ho we ver, bet we en the age of 35 and 54, (rec re atio nal) sport
prac ti ce had be ne fi ci al he alth ef fects. At all ages sport smen and wo men had less psycho so ci -
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al comp la ints, but the conc lu si on was that the of ten clai med mul tip le he alth be ne fits from
sport had no eco no mic jus ti fi ca ti on.  The well known co hort stu di es by Bla ir, Paf fen bar ger and
the ir co wor kers  on car di ovas cu lar fit ness and he alth, show that low fit ness is an im por tant
pre cur sor of mor ta lity, whe re as mo de ra te fit ness se ems to pro tect aga inst the ne ga ti ve inf lu -
en ces of smo king, high cho les te rol le vels, ele va ted blo od pres su re and ne ga ti ve he alth sta tus.
The qu es ti on is ho we ver whet her (car di ovas cu lar) fit ness can be se en as a sin gu lar fac tor? Fit -
ness is not only a physi olo gi cal, but al so a cul tu ral cons truct  and an as pect of so ci al par ti ci pa -
ti on and li fest yle. In a pros pec ti ve co hort study, Glass and co wor kers  ca me to the conc lu si on
that among pe op le aged 65 or ol der, so ci al and pro duc ti ve ac ti vi ti es that in vol ve litt le or no
en han ce ment of fit ness, lo wer the risk of all cau se mor ta lity as much as fit ness ac ti vi ti es do.
They sug ges ted that in ad di ti on to in crea sed car di opul mo nary fit ness, ac ti vity may con fer sur -
vi val be ne fits thro ugh psycho so ci al path ways. So the who le qu es ti on sho uld be re for mu la ted,
not ‘Is mo ve ment he althy or not?’ but ‘When is mo ve ment he althy and when not?’ 

McIn tosh po in ted out in 1966  that the re had be en a sig ni fi cant chan ge of at ti tu de to wards
sport in Bri ta in du ring the 20th cen tury. Af ter World War II, sport was no lon ger se en as ins -
tru men tal, but as a cul tu ral go al in it self, ex pres sed in the phra se ‘fit ness for sport rat her than
sport for fit ness’. It se ems that this al so has to be re vi sed and rep hra sed in to ‘fit ness for fit -
ness’ to ut co urt.

Anot her pa ra digm that ne eds re vi si on, is the pa ra digm of li fe long sport so ci ali sa ti on. This
pa ra digm stems from a nai ve func ti ona list ap pro ach, which sup po ses that adult and se ni or
(sport) be ha vio ur is the re sult and con ti nu ati on of yo uth ful ex pe ri en ces. This ra tio nal is ar ti -
cu la ted in the sa ying “On ce a boy sco ut, al ways a boy sco ut”. Lon gi tu di nal re se arch in Flan -
ders over a li fe span from 12 to 40 ye ars of age has shown that the trac king of sport par ti ci -
pa ti on from yo uth in to adult ho od is only low to mo de ra te. Mo reo ver it se ems that physi cal
inac ti vity, rat her than ac ti vity, fits the so ci ali sa ti on the ory.  All in all, sport par ti ci pa ti on fits
mo re the ‘age class’ mo del, whe re one steps over from one li fest yle and sport to anot her ac -
cor ding to age;  and not the ‘age set’ mo del, which wo uld me an that one stays fa ith ful to one
sport type and con text thro ug ho ut li fe.  Si mi lar lon gi tu di nal re se arch in Swe den in di ca tes that
the so ci al back gro und as well as scho ol suc cess both in PE and the ore ti cal sub jects at age 15,
de ter mi ne – mo re than any ot her fac tor – physi cal ac ti vity or inac ti vity ha bits at age 41. Dif fe -
ren ces in sport ac ti vi ti es at the age of 15 we re not re la ted to la ter fit ness trai ning if the im -
pact of ot her va ri ab les was con trol led.  It se ems that an ac ti ve li fest yle is very much a ex pres -
si on of the ‘ha bi tus’ of the so ci al and cul tu ral eli te. The re fo re, if we want to ‘mo ve the mas -
ses’ of the se den tary po pu la ti on, we will ha ve to de moc ra ti se fit ness prog ram mes. 

Fi nally, if we don’t want to re ify sport sci en ce to the arts of ne o-gla di ato rism, we sho uld co -
me up with a bet ter con cept and term for the bi o-cul tu ral sci en ce of hu man mo ve ment and
hu mans in mo ve ment. This de ba te for a new pa ra digm and com mon ‘ap pel la ti on contrôlée’
has be en held to o litt le over to o long a pe ri od.  What we ha ve in com mon are:

”…hu man mo ve ment phe no me na – exer ci se, sport, the body, he alth. All are bi olo gi cal and
so ci o-cul tu ral en ti ti es, and they re qui re un ders tan ding that only a vib rant, and who le mul ti -
di men sio nal fi eld of study can pro du ce”. 

Alt ho ugh I ha ve be en in fa vo ur of the term ki nant hro po logy  for ety mo lo gi cal and con cep -
tu al rea sons, I must ad mit that the term has pro bably mis sed its chan ce thro ugh its ter mi no -
lo gi cal af fi nity with ant hro po logy. Hu man mo ve ment sci en ce and ki ne sio logy ma ke pro bably
a bet ter chan ce to be co me the new ‘la bel of iden tity’. Ki ne sio logy has the ad van ta ge that it
has be en in exis ten ce sin ce 1854. It was the Swe dish ‘gymna si arch’ Carl Au gust Ge or gii (1808-
1881), who used the term for the first ti me as in ter na tio nal iden ti fi ca tor for mo ve ment sci en -
ce. Thre e ye ars la ter, in 1857, the Frenc hman Ni co las Dally (1795-1862) de fi ned ki ne sio logy as:

“…the sci en ce of hu man mo ve ment in its re la ti ons hip with edu ca ti on, hygie ne and 
the rapy”. 

Ki ne sio logy has furt her the ad van ta ge that – thro ugh its Gre ek ety mo logy – it can be adop -
ted in all lan gua ges wit ho ut trans la ti on, which is not the ca se for hu man mo ve ment sci en ce.
Mo reo ver, ki ne sio logy can be dif fe ren tia ted in to a va ri ety of sub do ma ins, which can be iden -
ti fi ed by ad ding pre fi xes. Physi cal edu ca tors can then be qu ali fi ed as ago gi cal ki ne si olo gists.
A stra tegy for sur vi val of our fi eld in the 21st cen tury wo uld be to ex ter na li se it in a mo re co -
he rent way. I am of the opi ni on that ago gi cal ki ne si olo gists sho uld stick to get her with physi -
olo gi cal ki ne si olo gists, mec ha ni cal ki ne si olo gists, be ha vi ou ral ki ne si olo gists, de ve lop men tal
ki ne si olo gists, so ci al ki ne si olo gists, his to ri cal ki ne si olo gists etc. and in teg ra te the ir know led ge
in a com mon body of know led ge with a mul ti tu de of pro fes sio nal app li ca ti ons.

7. Conc lu si ons
Hui zin ga, well known for his clas sic Ho mo lu dens (1938), conc lu ded that it is his tory’s as pi -

ra ti on to un ders tand the world in and thro ugh the past. Ho we ver, be cau se his to ri cal ca usa lity
can ne ver be fully pro ven, one can not spe ak of his to ri cal laws. An his to ri cal fact do es not re -
pe at it self, his to ri cal know led ge must the re fo re be con si de red rat her as exp la na ti on (‘vers te -
hen’) than as pro of.  Se ve ral his to ri cal for ces, which ha ve sha ped the 20th cen tury, are still ac -
ti ve. One can, ho we ver, not draw a re li ab le pic tu re of the fu tu re by ex tra po la ting the li ne of
the past and the pre sent. If one wants to pre pa re and sha pe the new mo ve ment cul tu re of
the third mil len ni um, one must qu es ti on the pre sent and lis ten to the wi se ad vi ce that can be
drawn from the past. 

The six stand po ints pre sen ted are, of co ur se, mes sa ges to mo uld the fu tu re, rat her than
mes sa ges from the fu tu re – as the tit le fal sely pro mi sed. The re fo re, it se ems al so ap prop ria te
to pa rap hra se Fri ed rich Schle gel by sa ying that, in this ca se:

“The prop het was a his to ri an loo king for wards”.
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